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Abstract 
The study has aimed at observing English teaching in practice and has attempted to see whether teaching practice is in 
congruence with teachers’ claims to teaching according to CLT. In pursuit of fulfilling the aims of the study, the ideas of 17 EFL 
teachers, all of which were selected from private language institutes in Tehran, were measured through an attitude questionnaire. 
In addition, 16 EFL classes were observed to measure the state of the practice of language teaching and learning in the 
classrooms against the principles of CLT. The findings revealed that although teachers held a positive claim towards practicing 
CLT, the state of the practice of language teaching and learning was not in favor of the premises of CLT. 
© 2014 Vaezi and Abbaspour. Published by Elsevier Ltd. 
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1. Introduction 
In recent years, English language learning enterprise has witnessed an increasing demand for learning and 
teaching in Iran.  This ever-growing demand has its root in the fact that today English has become a link-language in 
the sense that it is the dominant language in mass media, Internet and international trade. Findings from previous 
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research (Rajaee Nia & Abbaspour, 2012) have also indicated that Iranian students attribute a high status to those 
who have a good command of English and regard the ability to speak a foreign language as a mark of an educated 
person. 
 
From early 1980s to today, Communicative Language Teaching has become a buzzword in the area of ELT. the 
effect is such that one can hardly find an internationally published English course-book which claims that it follows 
a non-communicative approach. 
 
1.1. Emergence of CLT 
 
Until the late 20th century, structural syllabi ruled the reign of second language acquisition (SLA). It was 
then that British applied linguists found out that grammar-based methods cannot prepare students for real 
communication outside the classroom; because as linguist Charles Fillmore (1981) asserted, “the language of face-
to-face conversation is the basic and primary use of language, all others being best described in terms of their 
manner of deviation from that base” (p.152).  But the learners trained by structural syllabi were unable to 
communicate appropriately in contexts outside the classroom. Communicative Language Teaching or 
Communicative Approach originated from the changes in Situational Language Teaching Approach and Hymes’ 
(1972) model of Communicative Competence, which was later developed by Canale and Swain (1980), and works 
of British applied linguists such as Halliday (1970) and Widdowson (1972). 
 
1.2. Paradigm Shift in Second Language Education 
 
Another force in the emergence of Communicative Approach was the paradigm shift in L2 education. In 
second language education, the major paradigm shift in the 20th century flowed from the positivism to post-
positivism and involved a move from the behaviorist psychology and structural linguistics toward cognitive and 
later, socio-cognitive psychology and constructivist views of language. 
Jacobs et al. (2001) enumerate the key components on this shift as follows: 
 
1. Focusing greater attention on the role of learners rather than the external stimuli learners are receiving from 
their environment. Thus, the center of attention shifted from the teacher to the student. This shift is 
generally known as the move from teacher-centered instruction to learner-centered or learning-centered 
instruction.  
2. Focusing greater attention on the learning process rather than on the products that learners produce. This 
shift is known as a move from product-oriented instruction to process-oriented instruction.  
3. Focusing greater attention on the social nature of learning rather than on students as separate, 
decontextualized individuals.  
4. Focusing greater attention on diversity among learners and viewing these differences not as impediments to 
learning but as resources to be recognized, catered to and appreciated. This shift is known as the study of 
individual differences.  
5. Focusing greater attention on the views of those internal to the classroom rather than solely valuing the 
views of those who come from outside to study classrooms, evaluate what goes on there and engage in 
theorizing about it. This shift led to such innovations as qualitative research - with its valuing of the 
subjective and affective, of the participants' insider views and of the uniqueness of each context.  
6. Along with this emphasis on context came the idea of connecting the school with the world beyond as a 
means of promoting holistic learning.  
7. Helping students to understand the purpose of learning and develop their own purposes.  
8. A whole-to-part orientation instead of a part-to-whole approach. This involves such approaches as 
beginning with meaningful whole texts and then helping students understand the various features that 
enable the texts to function, e.g., the choice of words and the text's organizational structure.  
9. An emphasis on the importance of meaning rather than drills and other forms of rote learning.  
10.  A view of learning as a lifelong process rather than something done to prepare for an exam. 
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1.3 Principles of CLT 
 
As Savignon (2007) states, the essence of CLT is the engagement of learners in communication to allow 
them to develop their communicative competence. 
Mangubhai et al. (1998, p. 4) list the principles of CLT as follows: 
 
• Emphasis on language use rather than language knowledge 
• More attention is given to fluency and appropriacy than to structural correctness.  
• Classroom exercises depend upon spontaneity and trial and error by learners.  
• Promotes interpersonal rather than intrapersonal interactions.  
• Group and pair work are effective learning modes. These modes are most effectively rendered in 
small classes.  
• It uses authentic materials.  
• For the development of communicative ability there needs to be an integration of form-focused 
exercises with meaning-focused experience.  
• Emphasis on tasks that encourage the negotiation of meaning between students and between 
students and teachers with the goal of making input comprehensible to participants.  
• The teacher oscillates between the roles of facilitator and director transmitter.  
• The teacher sets an environment that is interactive and not excessive formal.  
• A commitment to using the target language as a medium of classroom communication.  
• It is learner-centered.  
• Methodology is geared not only to competence but also to the expectations of those participating 
in the learning process.  
• Learners seem to focus best on grammar when it relates to their communicative needs and 
experiences.  
• Emphasis on successful communication, especially that which involves risk taking.  
• Emphasis on learner autonomy and choice of language, topic and so on.  
• A communicative classroom seeks to promote interpretation, expression and negotiation of 
meaning - implying learners are active.  
• Context is important in interpreting the meaning of a text (oral or written). 
 
Despite the widespread adoption of Communicative Approach by textbooks and curricula around the 
world, and its firm philosophical and practical structure, a great body of research shows the difficulty of 
implementing CLT in EFL settings (Li, 1998). Although most teachers profess commitment to the Communicative 
Approach, they still follow more structural approach in their classrooms. Anderson (1993) also pinpoints the 
obstacles a communicative approach must overcome in EFL contexts. 
 
To ascertain that the principles of CLT are implemented in the classroom, numerous factors must be taken 
into consideration, just to mention a few: language curriculum policy makers, teacher educators, learners, teachers, 
learning context, text-books, and assessment. Teachers, being in the frontline of language education, play an 
important role in the success or failure in the implementation of an approach. Thus, teachers’ role in implementation 
of CLT will be in the spotlight in the current study. 
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2. Review of the related literature 
 
2.1. Teachers’ role in implementation of CLT 
 
The literature on curriculum innovation and implementation suggests that one of the causes of discrepancy 
between prescribed theory and classroom practice may be teachers’ attitudes (Karavas-Doukas, 1996). This claim 
pinpoints the crucial role of teachers in the implementation of an approach in the classroom. 
 
Karavas-Doukas (1996) also mentions that the positive attitudes of teachers toward CLT have an effect on 
their classroom behavior, influence what student actually learn, and are potent determinants of teachers teaching 
style. 
 
Aleixo (2003) investigated CLT use in high schools and language institutes in Southern Brazil. The 
collected data consisted of written questionnaires, class observations, and in-depth interviews with teachers. Results 
showed that there are two major problems with CLT use in Brazil. One relates to the various constraints that exist in 
each of the different settings in which teaching occurs (school context and private language institutes). Another 
relates to teachers’ awareness of CLT principles, and the lack of training in how to appropriately implement such 
principles in the classroom. 
 
Considering Bangladeshi context, Karim (2004) studied 36 EFL teachers’ attitudes, and perceptions of 
premises of CLT through administering written survey and questionnaires. The results indicated that they hold a 
positive attitude towards the use of communicative activities as well as principles of CLT. Their practice also, to a 
great extent, corresponded with their reported attitude. However some discrepancies were observed between 
teachers' perceptions and practices. Karim did not blame teachers for not adhering to what they had claimed. He 
believes that these discrepancies “are caused not by teachers' misconceptions of CLT or their limited knowledge of 
CLT pedagogy; rather possibly due to some practical reasons like lack of resources, traditional exams, unequipped 
and large classes, lack of support from administration” (p. ii) .  
 
Razmjoo and Riazi (2006) in their study compared the overall attitude of English teachers in high schools 
and private institutes. The results revealed that both groups of teachers hold a highly positive attitude towards the 
premises of CLT. They further investigated the extent to which CLT principles are practiced in Iranian public high 
schools and private language institutes to see which context is closer to CLT tenets. The results of their study 
indicated that only private language institutes implemented quasi-CLT type of approach in their classes. In other 
words, "while institutes’ teachers implement the CLT approach partially in their classes, the high school teachers 
attach no importance to CLT and its principles in real practice" (p. 167). 
 
Along the same line, Ozsevik (2010) investigated sixty-one Turkish teachers of English teaching at primary 
and secondary levels by conducting a series of semi-structured and informal interviews and an online questionnaire. 
The results revealed that Turkish EFL teachers, while aware of the achievements, observe many difficulties in 
implementing CLT in their classrooms. These difficulties stem from four directions, namely, the teacher, the 
students, the educational system, and the CLT itself. The results suggest that despite showing keen interest in change 
and being eager to be identified with CLT, Turkish teachers are not rather optimistic about the complete adoption of 
CLT, and thus feel that only by overcoming the difficulties from those four sources, and by establishing more 
favorable conditions for the implementation of CLT can teachers truly benefit from CLT in their English 
classrooms. 
 
In another study, Mowlaie and Rahimi (2010) tried to find the discrepancies between the attitudes of 
English language teachers in one language school in Iran towards the tenets of CLT and their classroom practice. 
The results showed that their practice is not in harmony with their attitude. The researchers further interviewed the 
teachers to pinpoint the reason for those discrepancies to find that the main reason lies in the lack of enough training 
on the teachers’ part on the one hand and expectation of the students from the classroom on the other hand. 
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Dordinejad et al. (2011) also examined the perceptions of Iranian language teachers in a private language 
institute by administering an attitude questionnaire. They found that the teachers favor group work activities; 
however, dialogues, vocabulary, reading, and grammar activities are not interactively integrated. They further 
concluded that the discrepancy among the teachers’ perception and practice is due to their cultural background. 
 
In the present study, Iranian English teachers’ claims on practicing CLT and their practice of CLT in 
private language institutes has been studied. The purpose was to see whether teachers’ theoretical claims of adhering 
to CLT could be observed in their classes in private institutes. 
 
Regarding the research problems addressed above, the following research questions are set forth: 
 
1. What is the attitude of Iranian EFL teachers towards premises and practice of CLT? 
2. To what extent do the attitude of Iranian EFL teachers towards premises and practice of CLT conform to 
what goes on in practice? 
 
3. Methodology 
 
3.1. Participants 
 
3.1.2. Teachers 
 
The study comprised 17 EFL teachers (9 females and 8 males) from different language institutes in Tehran, 
Iran. The teachers ranged in age from 22 to 58 years with the mean age of 37. The average of their experience was 
13.6 and seven of them had previously participated in teacher training courses. Thirteen of them held an academic 
degree in English. 
 
3.2. Instrumentation 
 
3.2.1. Teachers’ questionnaire 
 
A four-point Likert scale questionnaire including the major principles of Communicative Language 
Teaching, namely, group work, error correction, role of grammar, the role and contribution of the learners and the 
role of the teacher, as well as language use served as the instrument of the study. This questionnaire which was 
originally developed by Karavas-Doukas (1996), consisted of 27 statements (14 favorable and 13 unfavorable) and 
intended to measure the attitude of English language teachers towards principles of CLT. 
 
3.2.2. Classroom observation scheme 
 
A 13 item classroom observation scheme, designed on the basis of the same six major principles of CLT as 
were focused upon in the questionnaire, was used to monitor how well teachers practice what they had claimed in 
the questionnaires. 
 
3.3. Procedure 
 
The attitude questionnaire was administered among 17 Iranian EFL teachers teaching at Iranian private 
language schools. To measure the real state of practicing EFL teaching against the principles of CLT 16 EFL 
classrooms were observed by experienced observers. 
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4. Results and Discussion 
 
To investigate whether there is any significant difference between the attitude of the Iranian EFL teachers 
and practice of CLT in the classrooms in Iran, an independent samples t-test was conducted on the data gathered 
from the teachers’ questionnaires and the classrooms observations schemes. 
 
Table 1. Independent Samples t-test for Teachers’ Attitude and Practice 
Mean SD t df ρ 
Teachers 2.64 .26    3.71          10           .004* 
Practice 2.24 .03 
                                  *ρ < .05 
 
As depicted in Table 1, the T observed absolute value was 3.71 and since the Sig. (2-tailed) was less than 
0.05 (ρ = .004), this statistical test proved that there was statistically significant difference between the attitude of 
Iranian EFL teachers and practice of language teaching in Iran. 
 
Considering the first research question, the results indicate that the teachers hold a fairly positive attitude 
towards the premises of CLT. However, regarding the second research question, it was revealed that the teachers’ 
practice was not in line with their claims. Speaking more particularly, in areas such as ‘group work’ and ‘role of 
grammar’ the discrepancy was more conspicuous. It shows that teachers have difficulty putting their theoretical 
knowledge into practice. In other words, it is indicative of the fact that mere familiarity with a concept and having a 
positive attitude towards it do not guarantee its implementation in the classroom. 
 
5. Conclusion  
 
Regarding teachers’ crucial role in implementing CLT in the classroom, the significance of their attitude 
towards the principles of the approach in undeniable. It makes little difference how theoretically rich an approach is 
unless it meets the belief system of teachers about language teaching and learning. 
 
Despite the fact that Communicative Approach is a proven useful method of language teaching in the ESL 
context, the vast majority of the body of research reveals that the implementation of CLT has not been embraced 
vigorously in the EFL context. The findings of this study confirm the previous ones (Mowlaie & Rahimi, 2010; 
Dordinejad et al., 2011) as they have also showed that although Iranian EFL teachers have a positive attitude 
towards principles of CLT they do not materialize their claims in the classroom. Based on the findings of the current 
study it can be concluded that mere familiarity with an approach and having a positive attitude towards it cannot 
guarantee it implementation in the classroom as many other factors are there to be considered. In this regard, 
materials, assessment, and the role attributed to the teacher both by the general EFL teaching context and 
particularly by the students all affect the extent to which CLT may be adopted. 
 
The findings of this study encourage other researchers to carry out more in-depth studies focusing on 
teachers’ role in the implementation of CLT in the classroom as well as other crucial factors such as learners’ 
attitudes and text-books. 
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